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I have two principle aims as an educator: first, to promote the values of clear writing, careful thought, 

and epistemic humility; and second, to guide students towards feeling invested in the activity of doing 

philosophy. I promote these values in how I structure assignments and in the classroom environment 

I cultivate. I take an active and learner-centered approach to organizing class time, where students 

have time to write, gather their thoughts, reflect on the readings, and collaborate with others.  

 

Class discussion is a testing ground for the students’ ideas; they clarify their thoughts, shepherd one 

another through the material, and discuss the process of writing. A day before each class, I require the 

students to email me discussion questions; then, at the start of class, I instruct them to write for five 

minutes on a topic from the day’s readings. I have found that this approach to class preparation leads 

to an environment in which students, more naturally engaged with each other and the material, guide 

the conversation. I intervene only to draw connections between the points made by students and to 

make synoptic reflections. In many of my courses, I assign one-page reading responses each week; in 

these responses, the students present an argument they find important and craft a response. These 

papers give students the opportunity to practice writing clearly and succinctly on a variety of topics. 

 

Another way that I support an active and learner-centered environment is by assigning a collaborative 

mixed-media assignment. One example is my podcast assignment, where I place students in groups 

and provide them with a text. Using podcasts like History of Philosophy Without Any Gaps as a model, I 

instruct each group to produce a script that identifies the problems to which the author is responding, 

shows how these problems play out in the details of the text, and provide the audience with a takeaway 

about that text. From the script, each group records a fifteen-minute podcast that is distributed to the 

class. I then direct each group to write a response to their colleagues’ podcasts, identifying strengths 

and areas for improvement in the content and delivery of the material. This exercise gives students 

the opportunity to teach their colleagues and to give and receive feedback on each other’s work.  

 

To ensure students feel invested in philosophy, I make sure that they feel represented in the course 

materials and remind them that they are capable of doing philosophy. I include a diverse set of authors 

on my syllabi, taking care that women and people of color are well-represented. Further, I stress the 

Cartesian teaching that everyone is equipped to engage in philosophical inquiry – that attentiveness and 

persistence are the only factors separating a novice from a specialist in these matters.  

 

At Georgia State University, I taught mostly first-generation college students, the majority of whom 

were people of color. In my first semester teaching, I noticed that an obstacle to these students getting 

excited about the material was the lack of personal representation in the more traditional readings. It 

was difficult for the largely African-American student body to feel invested in material that spoke 

neither to their material circumstances nor to the concerns most central to their lives. At this point I 

decided, alongside some of my colleagues, to institute curriculum guidelines, which set a quota on the 



number of women and people of color to be included in each syllabus: 40% of readings by women 

and 10% of readings by people of color, or on topics relevant to these populations.  

 

Many of the students that I teach assume that philosophy is an activity in which only certain kinds of 

people can fruitfully engage. I combat this assumption in two ways. First, I make the students aware 

of my own personal background. I struggled throughout high school due to an overlooked learning 

disability and attended one of the only universities that would accept me. I took a philosophy course 

my first semester and immediately felt like an outsider. It was only through the enthusiasm and 

encouragement of the professor that I began to find that, with effort, I could learn to think and write 

philosophically. I also have the students read part one of Descartes’ Discourse, and emphasize his point 

that “it is not enough to have a good mind; what matters most is using it well.” Philosophy is nothing 

more than the activity of using one’s mind well – with practice, this activity is open to anyone.  

 

Philosophy is a key component of any liberal arts education. I aim to provide a space for my students 

to develop both the concrete skills that philosophy is in a distinct position to offer (e.g. clear writing 

and thinking) and those virtues central to productive dialogue and responsible citizenship (e.g. humility 

and respect). Providing that space means inciting students’ curiosity, by giving them opportunities to 

engage their peers on those issues most fundamental to human life. Whether I’m teaching Locke’s Of 

the Conduct of the Understanding or Fricker’s Epistemic Injustice, my end is always the same: to ensure that 

my students leave better prepared, cognitively and affectively, for an ever-changing world. 


